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Social skills training 4claial)l &l jlgall Ao il
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Maintaining a daily schedule (s Jsa Ly
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Using checklists to help the child stay "on task" < siaall
Limiting choices <l Julas
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Fabiano, et al., 2009; Pelham & Fabiano, 2008; Updates 2013
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Fabiano, Pelham, et al., (2007)
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Interface between ADHD and Special Education

d88 paa Cplaiee 13U £ 58 (e B pima A Sllia
L_m\.o.a.e(-.@_ALMuY \J.L:J(.@Je\.c J\.L:\ LJ;AM

a¢ie %70- 60 1 Al jall peili (SLeY dnnsillys -

Bussing et al., 2002; Reid et al., 1994; Schnoes et al., 2006
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Enhancing the Effectiveness of Special
Education Services for Children with ADHD
Using a Daily Report Card Program

- Fabiano, G.A., et al. (2010). Enhancing the effectiveness of special education programming for
children with ADHD using a daily report card. School Psychology Review, 39, 219-239.

- Volpe, R. & Fabiano, G.A. (2013). Daily Behavior Report Cards: An Evidence-Based System of
Assessment and Intervention. New York: The Guilford Press.
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" Fabiano, Pelham, & Fuller, 2002)

(Pelham Jdall e i oliiyl Ciidis 7 3al JAx ga el o il &S
& Fabiano, 2008; DuPaul & Eckert, 1997; DuPaul & Stoner,
2004; Pelham, Wheeler, & Chronis, 1998; Evans, 2006)
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& Matthews, 1999)
(e.g., Chafouleas, Riley-Tillman, & McDougal, Ay Akt YLl

2002; DuPaul & Stoner, 2003; Evans et al., 1995; Pelham, Fabiano, &
Massetti, 2005; Riley-Tillman, Chafouleas, & Breisch, 2007)
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"My teacher said I don't pay enough attention in class.
At least, that's what I think she said."
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